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Abstract 
This research is conducted on eighth grade students of SMP Pertiwi Pontianak in 
academic year 2013/2014. The researcher concerned on improving students’ 
speaking skill in term of accuracy in pronouncing the words and fluency in 
delivering the dialogues. Those were students’ problems in transactional 
conversation covers the expressing of asking and giving information, like and 
dislike, and asking, giving and refuse service. Role-playing technique by using 
hand puppet in form of dialogue facilitates students to have a chance in 
preparing, practicing and reflecting their speaking skill. The method of this 
research was classroom action research. The data on this research were 
collected by the use of observation and measurement technique. The observation 
checklist and field note were used to help the researcher in observing everything 
happened in teaching and learning activity. This research was done in three 
cycles. After applying role play technique by using hand puppet in form of 
dialogue, the students improved their accuracy in pronouncing the words and 
fluency in delivering the dialogues from cycle to cycle. Based on the research 
findings, the mean score of students’ speaking skill in the first cycle was 47.62 
which was categorized as poor, in the second cycle was 56.85 which was still 
categorized as poor to average and finally in the third cycle was 71.73 which is 
categorized as average to good. In conclusion, role play technique by using hand 
puppet helped the teacher to teach her students to speak in English and 
encourage students to speak up in the classroom. 
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INTRODUCTION 
Speaking is our daily life activity. In 
speaking, we communicate with one another, 
having conversation with our speaker partner. 
We share information, ideas, thoughts, 
perspectives, joking and many more. Having 
a good quality of speaking, we have to be 
able to deliver our message well. We are 
asked to speak accurately and fluently. Using 
the appropriate vocabulary is also needed in 
speaking, so that our speaking partner will 
understand what we are saying. Likewise, the 
gesture, eye contact and the topic being 
talked are also part of speaking. For most 
people the ability to speak a language is 
synonymous with knowing that language 
since speech is the most basic means of 
human communication (Celce-Murcia, 2001). 
This is one reason why many of us were 
shocked and disappointed when we used our 
foreign language for the first time in real 
interaction. We had not been prepared for 
spontaneous communication and could not 
cope with all of its simultaneous demands. 
Speaking, according to Bailey and Savage, 
(in Celce-Murcia, 2001) is an activity 
requiring the integration of many 
subsystems…all these factors combine to 
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make speaking a foreign language a 
formidable task for language learners…yet 
for many people, speaking is seen as the 
central skill. Speaking in a foreign language 
has often been viewed as the most demanding 
of the four skills. 
For many years, English language 
teachers have continued to teach speaking 
just as a repetition of drills or memorization 
of dialogues. However, today’s world 
requires that the goal of teaching speaking 
should improve students' communicative 
skills, because only in that way, students can 
express themselves and learn how to follow 
the social and cultural rules appropriate in 
each communicative circumstance. 
The goal of teaching speaking skill 
today is communicative efficiency. In the 
communicative model of language teaching, 
teacher help, their students develop this body 
of knowledge by providing authentic practice 
that prepares students for real life 
communication situations. They help their 
students develop the ability to produce 
grammatically correct and logically 
connected sentence.  
Learners should be able to make 
themselves understand using their English 
proficiency. They should avoid 
misconception of pronunciation, grammar or 
vocabulary in delivering message and aware 
the social and cultural rules that applied in 
each communication situation. Helping the 
students to develop communicative efficiency 
in speaking, the teacher is supposed to have 
numerous activities to be observed. Choosing 
the appropriate one for students is good to 
help them understand in learning how to 
speak. 
Students are less likely to be fearful 
and anxious and more likely to do well if they 
are well prepared. Wallace, Stariha and 
Walberg (2004, p. 14), preparedness can be 
enhanced by in-depth mastery of the subject 
matter, appropriate organization and 
rehearsing the presentation. They also state 
that collaboration with classmates fosters 
communicative competence. As in adult life, 
to solve a problem, the students share 
knowledge and ideas with one another. 
Meaningful communication can be created 
from pair or small groups who work together 
in a classroom. It is sometimes helpful to 
allow students within a group to conduct 
individual research, but require the group to 
make use of all the individually collected 
elements to write or present a report that 
depends on each individual’s contribution. 
In this way, students can 
simultaneously be taught subject matter, 
research and presentation skills, and how to 
work well with others. They may also 
discover unexpected but valuable connections 
between various aspects of a topic. Wallace, 
Stariha and Walberg (2004, p. 11) state that 
teaching students is to adapt their speech to 
specific situations. Learners need to know 
how speakers differ from one another and 
how particular circumstances call for 
different forms of speech. They can learn 
how speaking styles affect listeners. Thus, the 
rate at which they speak, the volume and the 
precision of pronunciation may differ from 
one situation to another. 
Breen and Candlin (1980, p. 90) in 
Richards and Rodgers (1999. p. 77) state that 
the teacher has two main roles: the first role 
is to facilitate to communicative process 
between all participants in the classroom, and 
between these participants and the various 
activities and texts; the second role is to act 
as an independent participant within the 
learning-teaching group. The role of teacher 
is as the facilitator or advisor. He/she answer 
the students’ questions and monitor the 
students’ performance. In contrast, the role of 
students is all as the communicators. They 
communicate with one another, negotiate 
meaning, and understand others.  
“The role of learner as negotiator-
between the self, the learning process, and the 
object of learning-emerges from and interacts 
with the role of joint negotiation within the 
group and within the classroom procedures 
and activities which group undertakes. The 
implication for the learner is that he should 
contribute as much as he gains, and thereby 
learn in an interdependent way”. (Breen and 
Candlin, 1980, p. 110 in Richard and 
Rodgers, 1999, p. 77). 
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Richards (2006, p. 20) says that role-
play is an activity which students are 
assigned roles and improvise a scene or 
exchange based on given information or 
clues. Livingstone (1983, p. 6) says that role-
play is therefore a classroom activity which 
gives the students opportunity to practice the 
language, the aspects of role behavior, and 
the actual roles he may need outside 
classroom. In applying this technique in 
classroom, the teacher has to help the 
students to a broad awareness and 
understanding of role-behavior, and give the 
extensive practice in using this knowledge. 
Active learning is process of learning that 
asks the students to learn actively. To have an 
active learning in the class, the teacher has to 
use techniques. One of the techniques is role-
play. Role-play is a kind of learning activity 
designed to make an active learning activity. 
Boxer and Cohen (2004, p. 17) say that role-
play can be used effectively for studying 
speaking. 
As argued by Zaini, Munthe, and 
Aryani (2007, p.121), there are several 
reasons why many teachers, lecturers involve 
students in role-play in classroom. Role-play 
makes the abstract problem in classroom to 
be the concrete one. Learning is a lifelong 
process, so sometimes teacher, lecturer or 
other educators find the problem that seems 
abstract to be solved. Role-play could be an 
alternative to get the objective in learning 
process. 
Paulston and Bruder (in Yahya Al-
Arishi 1994) state that social-interactive 
values of role-play is providing or increasing 
motivation, intensifying self-esteem, 
strengthening empathy, and lowering 
sensitivity to rejection. In line with Paulsten 
and Bruder, according to Raz (1985), by 
using role-play, many weak students enjoy, 
and make a good progress, even when their 
knowledge of the language is minimal. So 
that, it is important to pair up the students, 
provided they are patient and willing to help. 
She added that the learners are motivated to 
exploit all their latent knowledge of the 
foreign language, all they have absorbed 
through listening and reading. They become 
more fluent and confident. 
In this research, the researcher used 
hand puppet as the way of showing to help in 
teaching learning process. The teacher 
believes that it is better to use appropriate 
teaching aids to attract the students’ attention 
and to make them understand the material 
easier. Puppet is one kind of visual aids that 
can be use in teaching. The definitions of 
puppet in (Hornby, 1995, p. 1140), is “small 
figure of a person or animal that can be made 
to move. Puppet are a doll with a head of a 
person or animal and a cloth body; it can be 
manipulated with the fingers.” Puppet in 
(Cheitan Team, 1995, p. 1), “creative 
medium of enabling disabled children to 
learn. Students got an opportunity to perform 
fascinating and interesting activities with help 
of puppet. “ 
Hand puppet is strategically used in the 
field or education and social development. 
Students are not only encouraged to view the 
hand puppet performance but also make the 
puppet and present them on their own. 
Children learn quickly through this hands-on-
experience (Cheitan Team, 1995, p. 5). In her 
research about the use on puppet in 
classroom, (Lepley, 2001) share that puppet 
helps students begin to develop risk-taking 
skills that will help them develop self-
confidence, students will develop cooperative 
learning skills by working together. Puppet 
also provides students with a varied learning 
environment that provides a chance for them 
to express themselves.  In the fun 
atmosphere, that puppetry brings to the 
classroom, students become relaxed and 
eager to explore what language and stories 
have to offer. 
Another expert also stated the 
advantages use of puppet.  According to 
Peyton (in Wallace & Mishina, 2004, p. 2) 
Children become more responsive and 
motivated.  Teachers find themselves 
suddenly having fun, unable to wait for the 
next day.  Teachers who keep themselves and 
their emotions at arm’s distance in the 
classroom are suddenly enthralled by the 
impact of puppet and their children’s 
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response to them…Puppet calls up in 
teachers and children something spiritual and 
vital to a learning process struggling to rise 
above itself.” 
For students, working in pair by using 
hand puppet can provide help with speaking, 
especially for the shy or apprehensive 
student. The use of hand puppet is beneficial 
to the student who prefers to learn 
kinesthetically. Hand puppet activities keep 
students actively engaged with hands-on 
activities. 
 
METHOD  
In investigating the effect of role-play 
activity by using hand puppet to improve the 
students’ skill in speaking, the researcher 
applied classroom action research as form of 
research. In this kind of research, the 
researcher had to follow the several stages of 
classroom action research. 
There are various definitions of action 
research. According to Carr and Kemmis, 
1986 (in Cohen, Manion & Morisson, 2006, 
p. 227) “regard it as a form of ‘self-reflective 
inquiry’ by participants, undertaken in order 
to improve understanding of their practices in 
context with a view to maximizing social 
justice.” Kemmis and McTaggart, 1992 (in 
Cohen, Manion and Morisson, 2006, p. 227) 
argue, “To do action research is to plan, act, 
observe and reflect more carefully, more 
systematically, and more rigorously than one 
usually does in everyday life.” While (Burn, 
2010, p. 2) give a term to Classroom Action 
research; Classroom Action Research is part 
of a broad movement that has been going on 
in education generally for some time. It 
related to the ideas of ‘reflective practice’ and 
‘the teacher as researcher’. Action Research 
involves taking a self-reflective, critical, and 
systematic approach to exploring your own 
teaching contexts.    
A classroom action research is usually 
conducted in a certain cycle. For this 
classroom action research, one cycle consists 
of two meetings, which lasts on about 70 
minutes or more. In each cycle, the researcher 
applied role-play activity by using hand 
puppet in speaking class. Therefore, there 
were six meetings in the whole cycle. 
Lewin (in Cohen, Manion & Morrison, 
2006, p. 234) codified the action research 
process into four main stages: planning, 
acting, observing and reflecting. Zuber-
Skerritt (in Cohen, Manion and Morrison, 
2006, p. 235) set emancipator (critical) action 
research into a cyclical process of: (1) 
strategic planning, (2) implementing the plan 
(action), (3) observation, evaluation and self-
evaluation, (4) critical and self-critical 
reflection on the results of (1) – (3) and 
making decisions for the next cycle of action 
research. 
The participant of this research is the 
eighth-grade students of SMP Pertiwi 
Pontianak in academic year 2013/2014. There 
were 28 students occupying in the class. SMP 
Pertiwi is one of private Junior High School 
in Pontianak located on Jalan Imam Bonjol 
Pontianak. Physically SMP Pertiwi Pontianak 
has five classrooms, a canteen, toilet, and a 
library shared with teachers’ office. There is 
only one English teacher in the school. In 
conducting this research, the researcher used 
two steps in data analysis.  
In order to know the progression of 
speaking skill from one cycle to other cycles, 
the researcher used performance test. In 
performance test, the researcher used 
dialogue as the assessment way to assess 
students’ speaking skill, which deals with 
students’, clears intention by expressing the 
utterances. The scoring profile is needed to 
get the student score in the performance test. 
In order to devise a suitable scale, Heaton 
(1988: 99) said that the teacher should first 
begin to describe clearly the criteria for 
assessing oral ability. The teacher may, for 
example, wish to consider each student’s 
achievement in terms of accuracy, 
appropriate and fluency; accuracy, range, 
flexibility and size; or fluency, 
comprehensibility and effort to communicate. 
Whatever the criteria selected, the teacher 
should begin by describing in one or two 
sentences exactly what he, or she expects the 
average successful student to have achieved 
under each of the headings by the time the 
test is taken. The following is rating scale for 
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the lower intermediate level. 
In this research, the researcher used 
accuracy and fluently as the criteria to score 
the students’ skill. The student’s individual 
score was quantified by using the following 
formula: 
 
 
 
 
 
Note:  
X  = Student’s individual score 
∑ S  = Sum of students’ performane test 
score 
Max score = Maximum score (=12) 
 
Then the average students’ scores were 
quantified by using mean formula as follows: 
 
 
 
   
 
Note: 
M  = Mean score 
Σ X = Sum of student’s individual score 
N = Number of students being observed 
From the mean score then it can be 
judged whether the students have a good 
score or not. The results of students’ 
achievements were classified into the 
following criteria. Here is the qualification. 
 
Table 1. Students Score Qualification 
Students Score Qualification 
80 – 100 
60 – 79 
50 – 59 
0 – 49 
Good to Excellent 
Average to Good 
Poor to Average 
Poor 
                              Harris (1969: 134) 
 
The next step was the researcher used 
qualitative explanation. It consisted of the 
explanation, which was derived from 
Classroom Observation Checklist Table to 
analyze students’ act. The data also 
strengthened with field note. 
 
RESULT AND DISCUSSION 
Result 
This research was conducted in three 
cycles. Every cycle consists of planning, 
acting, observing, and reflecting stage as 
Classroom Action Research procedures. The 
class had English subject two days a week, on 
Tuesday and Friday. The first meeting was 
held on Tuesday, September 12th at 2.25 pm 
to 3.15 pm. The time for English subject was 
70 minutes. A researcher acts as the 
collaborator to help the teacher. The teacher 
did the procedures of teaching learning 
process based on the lesson plan in which the 
teaching learning process was divided into 
three activities: pre-activity, whilst-activity, 
and post-activity. The topic of this meeting 
was “Making Small Talk”; the students had 
to make small talk with her/his friend. In 
small talk, they could ask for and give 
information to each other in simple present 
tense. The students then discuss about how to 
state and use the expression. 
In discussing section, the teacher gave 
a model of dialogue to make the students 
more understand about the material. The 
example of dialogue is the expression of 
asking and giving information. The teacher 
pronounced the expression and then followed 
by the students. The teacher divided the 
students into pair to act as the role on the 
dialogue. To measure the student’s 
understanding, the teacher provided exercise 
to the students. The students then practice to 
make the dialogue based on the format and 
the scenario given. The students practice to 
make the dialogue with their pair. The 
teacher then asks the students to practice at 
home the dialogue that they already made 
with their pair. They will perform the 
dialogue in the next meeting. 
The second meeting was held on 
Friday, September 13th at 1.15 pm to 2.25 
pm. In the second meeting, the students are 
not ready yet to practicing the role-play, most 
of the students made mistake in 
pronunciation, they were lack of self-
confidence speaking in English, low in voice 
volume, but the students were 
enthusiastically taking part in presenting 
 
X = 
∑ 
 	

 × 100 
M = ∑ 

 
Heaton (1988: 176) 
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dialogue by using hand puppet. They laugh 
each other because of their mistake. Because 
role-play activity by using hand puppet is 
something new to them, they were happy to 
perform the dialogue instead there were still 
many mistakes they made. 
The collaborator has seen that from 28 
students, only five students got the good 
mark. It means that only 17.86% of students 
or less than a quarter of class. The mean 
score of students speaking ability was only 
47.62 point, which was categorized as poor 
classification. The result shows that 50 % of 
the students (students whose score is 0-49) 
were still in poor quality in spoken language 
production. Moreover, 32.14% students 
(students whose score is 50-59) were 
qualified as poor to average; 17.86 % of them 
(students whose score is 60-79) were 
qualified as average to good and 0% was 
qualified as good to excellent. 
In conclusion, the first cycle was not as 
good as expected. It needed to be revised, 
corrected, and improved in order to get the 
better result or improvement from the first 
cycle. The teacher and collaborator would 
allocate more attention in managing the class, 
and allocate more time to teach how to 
pronounce the words before asking them to 
do the role-play. A low score on the role-
play, which resulted in the mean score, 
indicates the failure of the students. This was 
a condition where the teacher and 
collaborator needed to make more plan for 
the second cycle. 
The first meeting on second cycle was 
held on Tuesday, September 19th at 2.25 pm 
to 3.15 pm. The topic has relation to the topic 
before, so they can use the ability that has 
been taught. Student can practice making 
sentences, simple one, which is suitable for 
their ability. In expressing like and dislike, 
they can ask questions that contain 5W1H 
sentence pattern, which they had learned 
previously. Teacher explained the 
expressions of expressing like, dislike 
according to the syllabus. He gave the 
example of the dialogue and pronounced the 
expressions followed by the students. The 
activity was repeated until the teacher was 
sure that the students have spelled it 
correctly. The students follow the activity and 
learn how to make the dialogue based on the 
example given. The teacher then asks the 
students to practice at home the dialogue that 
they already made with their pair. 
The second meeting was held on 
Friday, September 20th at 1.15 pm to 2.25 
pm. On this meeting, only few of students 
looked shy and afraid of making mistakes on 
pronouncing the dialogue. They get more 
confident to practice the dialogue. Just 
several students were busy prepared the 
dialogue with their pair and ignore their 
friend. The teacher motivated the students to 
be brave and confident to play the role on the 
dialogue. In this cycle, the students looked 
better; they could enjoy the activity and took 
part in talk dialogue using hand puppet 
actively. The students were more confident to 
speak in front of the class. They also make a 
lot improvement on pronounce the words. 
Even though the result of students’ speaking 
ability was still low, but they got progress 
and the score was increased than before.  
Although, the result is still not good, at 
least some problems found from the first 
cycle could be minimized in this cycle. 
Furthermore, the mean score of students’ 
speaking ability in expressing like and dislike 
increased. The mean score was 56.85, which 
is categorized as poor to average. This point 
showed that the students’ score was still low, 
but it had improvement. The role-playing 
activity by using hand puppet gave the 
students a lot of time to practice in speaking. 
The students looked more attractive 
presenting the performance, they laughed, 
supported their friend even though some 
students underestimate another pair. 
The result shows that 21.43 % of the 
students (students whose score is 0-49) were 
still in poor quality in spoken language 
production. Moreover, 46.43 % students 
(students whose score is 50-59) were 
qualified as poor to average; 25 % of them 
(students whose score is 60-79) were 
qualified as average to good and 7.14 % 
students (students whose score is 80-100) 
was qualified as good to excellent. The result 
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of the entire process in cycle two was 
unsatisfactory but it had improvement. A low 
score on the role-play, which resulted in the 
mean score, indicates the students still need 
the improvement. This was a condition where 
the teacher and collaborator needed to make 
plan for the third cycle. 
The first meeting on third cycle was 
held on Tuesday, September 26th at 2.25 pm 
to 3.15 pm. The topic in this cycle was about 
asking for and giving service in everyday life 
situation. Language functions in this cycle 
were asking for service to a friend, refusing 
to do a service, agreeing to do a service. 
Teacher explained the expressions about 
asking for and giving service. The students 
listen to the teacher explanation. 
Furthermore, to reinforce the students in 
comprehending the expression of asking for 
and giving service, the teacher gave example 
of using the expression, how to choose the 
appropriate word and so forth. The teacher 
read the example of the dialogue and 
pronounced the expressions followed by the 
students. In addition, the teacher gave time 
for all students to ask about pronouncing 
words, and lead them how to use expression, 
face, and gesture on one statement, so that the 
conversation went naturally. Several students 
were enthusiast to ask how to pronounce the 
words on the dialogue. The teacher asks the 
students to make the dialogue based on the 
example given. The teacher and the students 
then discuss the exercise together. The 
teacher then asks the students to practice at 
home the dialogue that they already made 
with their pair. 
The last meeting was held on Tuesday, 
September 27th at 1.15 pm to 2.25 pm. On 
this meeting, the students show significant 
progress on performing the dialogue. They 
get more confident and acts naturally when 
perform the dialogue. No more students that 
were busy prepare the dialogue with their pair 
and ignore their friend. The teacher gives the 
students compliments because they can be 
brave and confident to play the role on the 
dialogue. In this meeting, the students gave 
good result. The mean score of students 
speaking was 71.73 point, which was 
categorized as average to good classification. 
The result shows that 0 % of the 
students (students whose score is 0-49) was 
still in poor quality in spoken language 
production. Moreover, 16.67 % students 
(students whose score is 50-59) were 
qualified as poor to average; 67.86 % of them 
(students whose score is 60-79) were 
qualified as average to good and 17.86 % 
students (students whose score is 80-100) 
was qualified as good to excellent. The result 
of the entire process in cycle 3 was 
satisfactory and it had a lot of improvement. 
 
Discussion 
The classroom action research had 
been conducted in three cycles that consist of 
six meetings. There were four stages in this 
kind of research, planning, acting, observing 
and reflecting. The teacher and collaborator 
kept monitoring and evaluating what had 
been done the process from the first cycle to 
the third cycle entirely. They gradually paid 
attention in every single stage to improve the 
weaknesses and to minimize the problem 
found in the first cycle until the last cycle. 
In the process of research, the teacher 
and collaborator applied role-playing as the 
technique to improve the students’ ability in 
speaking English. The teacher and 
collaborator investigated students’ ability in 
using the expression of asking and giving 
information, like and dislike, and asking, 
giving and refuse service. 
For all the cycles, there were some 
important points that concluded by the 
teacher and collaborator. In the first cycle, the 
students still made serious phonological 
errors and fluency. Even though, the students 
practice to pronounce the words, the students 
still could not produce the appropriate one. 
The reason was their productions of English 
words were influenced by their mother 
tongue. 
Considering the fact, the teacher and 
collaborator overcame the problem by giving 
students’ more time to practice how to 
pronounce the words. Besides, the teacher 
encouraged the students to focus on words 
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that they were difficult to pronounce well, 
and then in reflection phase, after doing 
discussion process, the students practice to 
pronounce certain words, not practice to state 
whole words. Thus, it made the students 
focus and give a chance to practice more. 
Furthermore, students’ nervousness in 
speaking English also as the students’ factor 
to produce improper words. When the 
students practice the dialogue together, they 
could pronounce the word well. 
Unfortunately, in front of the class, the 
students felt nervous because they are rarely 
practice to speak in front of the class. In order 
to decrease students’ nervousness, the teacher 
motivated the student to be brave and be 
confident. The teacher and collaborator also 
made the process of research as natural as 
possible to make the students did not feel to 
be assessed but to enjoy speaking English in 
the conversation. 
From the research finding, it could be 
seen that the students’ ability in speaking 
performance has increased from cycle to 
cycle. In the first cycle, the mean score of 
students’ speaking in doing role-play is 
47.62, 56.85, in the second cycle, and 71.73 
in the third cycle. This number indicated a 
significant improvement for the students’ 
ability for speaking class. It was proved that 
role-play technique has benefit for the 
students’ speaking practice. Role-play in here 
was the same as treatment, so the 
improvement of students’ speaking was the 
result of treatment. 
The research findings showed that the 
mean score in the first cycle was 47.62 and 
rise to 71.73 in the third cycle. This was 
categorized as average to good. It illustrated 
that in the last performance, from 28 students 
about 17.86 % students (whose score were 
80-100) were qualified as good to excellent, 
67.86 % students (whose score were 60-79) 
were qualified as average to good, 16.67 % 
(whose score were 50-59) were qualified as 
poor to average and 0 % (whose score 0-49) 
were qualified as poor. 
In conclusion, from the result of the 
analysis, the research finding of the 
classroom action research was satisfactory. 
The students’ speaking skill in term of 
accuracy in pronouncing the words and 
fluency in delivering the dialogues by 
applying role-playing using hand puppet was 
improved. This technique helped students to 
learn and experience the enjoyable process of 
speaking in expressing their thought and it 
affected their ability in speaking English. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the application of role play 
activity by using hand puppet, the students 
speaking skill in expressing asking and 
giving information, like and dislike, asking, 
giving and refuse service increased from the 
first cycle to the last cycle.  The mean score 
in the first cycle was 47.62; in the second 
cycle was 56.85; and in the third cycle was 
71.73. The level of students speaking 
achievement had improved by applying role-
play activity by using hand puppet from poor 
to average level to average to good level. It 
could be seen from their speaking scoring 
table, which had improved from the first 
cycle to the third cycle.  
In teaching and learning speaking, 
especially in  expressing the utterances 
through role play activity by using hand 
puppet could positively get involve the 
students to participate in speaking class 
actively. There were three cycles in this 
classroom action research. In the first cycle, 
the students’ speaking achievement in 
expressing the utterance result was low. They 
still lack in fluency and the use of appropriate 
pronunciation. Afterward, the teacher 
consequently gave treatment and finally 
gained satisfactory result of the students’ 
performance because of their awareness of 
using appropriate words, paid more attention 
to pronunciation, expression (face/gesture) 
affected their speaking achievement. 
 
Suggestion 
Based on the research finding, the 
researcher provided the suggestion as 
follows: (1) the researcher recommends 
English teacher to apply role-play activity by 
using hand puppet in teaching and learning 
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process. (2) The topic in presenting role-play 
activity by using hand puppet should be 
chosen appropriately based on the students 
program, age, level and their ability. (3) 
Teacher should make sure that every student 
gets opportunity to express the utterance in 
role-play activity by using hand puppet and 
ask the students’ opinion about this kind of 
activity to got input for better activities in the 
classroom. (4) In order to have a good 
activity, the teacher has to motivate each 
group to express the utterance appropriately. 
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